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Abstract

This study investigates the effectiveness of teaching practices, participatory learning,
teaching methods including ICT integration, and student motivation and support in higher
education. The research aims to compare teacher self-assessment with student perceptions to
identify differences in classroom experiences and learning outcomes. Data were collected
through structured questionnaires from both teachers and students, focusing on four major
sections: Teaching and Course Management, Practical and Participatory Learning, Teaching
Methods and ICT, and Motivation and Student Support. Descriptive statistics, including mean
scores and standard deviations, were used to analyze the responses, while T-tests were
employed to examine statistically significant differences between teacher self-evaluation and
student satisfaction.

The findings indicate that teachers rate themselves highly across all four sections,
particularly in time management, course completion, lesson planning, classroom discipline,
and evaluation fairness. Students also provided positive ratings, though their scores were
consistently lower than the teachers’ self-assessments. In Section 1, Teaching and Course
Management, teachers demonstrated confidence in completing the syllabus on time,
maintaining punctuality, following the action plan, and sustaining classroom discipline, while
students rated these aspects positively but élight]y lower. Section 2, Practical and
Participatory Learning, revealed that activities such as discussions, group work, case studies,
and creativity-focused tasks were highly valued by teachers; students appreciated these
methods but reported lower levels of perceived engagement and skill development. Section 3,
Teaching Methods and ICT, showed that teachers effectively used diverse teaching methods,
provided handouts and learning materials, and ensured fair evaluation. ICT integration
received slightly lower student ratings, indicating variability in its accessibility or
effectiveness. Section 4, Motivation and Student Support, demonstrated strong teacher
commitment to inspiring students, supporting weaker learners, promoting inclusivity, being
available beyond class hours, and enhancing morale and participation.

T-test results indicate statistically significant differences between teacher and student
ratings in most indicators, particularly in classroom discipline, prepared teaching, creativity
and critical thinking, and support for weaker students. These findings highlight the need for
strategies to balance teacher self-perception with actual student experiences to enhance
overall learning effectiveness. The study concludes that while teachers demonstrate strong
professional practices, targeted interventions are required to strengthen participatory learning,

ICT use, student motivation, and inclusivity. Based on thé& analysis, practical
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recommendations include promoting active learning, increasing ICT accessibility, providing
guidance to weaker students, fostering creativity and critical thinking, and implementing
feedback mechanisms to reduce the perception gap between teachers and students. This
research provides insights into teacher effectiveness, student engagement, and potential areas

for educational improvement in higher education contexts.
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Chapter 1: Introduction

Background

Quality teaching and effective learning are fundamental components of higher
education, directly influencing student engagement, skill development, and academic
outcomes. In contemporary educational settings, teachers are expected not only to deliver
course content but also to adopt participatory teaching methods, integrate technology, and
provide consistent motivation and support to students. The increasing emphasis on student-
centered learning highlights the need for instructional strategies that foster creativity, critical
thinking, collaboration, and practical skill development. Moreover, teachers’ self-perception of
their teaching practices may differ from the students’ experiences, crea‘ting a potential gap in
perceived effectiveness and learning outcomes. Understanding these dynamics is crucial for
improving the overall quality of education and ensuring that teaching practices meet learners’
expectations.

' Teaching and course management form the backbone of effective education. Proper
time management, adherence to course plans, punctuality, and maintaining discipline in the
classroom are essential to create an organized and productive learning environment.
Meanwhile, practical and participatory learning approaches, such as discussions, group
activities, case studies, and community-based learning, actively engage students and allow
them to apply theoretical knowledge in real-world contexts. Such methods not only enhance
analytical and problem-solving skills but also encourage self-directed learning and promote
motivation for self-employment and skill acquisition.

The integration of modern teaching methﬁds and ICT tools has become increasingly
important in higher education. ICT facilitates innovative teaching strategies, easy access 1o
learning resources, interactive assessments, and effective communication between teachers
and students. Simultancously, ensuring fairness in evaluation, providing reference materials,
and using diverse assessment methods are critical for building trust in the educational process
and promoting academic growth.

In addition, student motivation and support play a central role in fostering a positive
and inclusive learning environment. Teachers’ efforts to inspire learners, support weak
students, maintain inclusivity, and provide guidance beyond the classroom hours are pivotal
for student engagement, participation, and overall morale. The alignment of teacher practices
with student experiences ensures that the learning process is effective, equitable, and

meaningful.
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This study aims to investigate the perceptions of both teachers and students regarding
teaching practices, participatory learning, ICT integration, and student support. By comparing
teacher self-assessment with student feedback, the research identifies areas of strength, gaps,
and opportunities for improvement. The findings are expected to provide insights that can
inform policy, instructional strategies, and professional development, ultimately enhancing
teaching effectiveness and student learning outcomes in higher education.

Statement of the Problem

Quality teaching and effective learning are crucial factors in higher education, directly
impacting students’ academic success, skill development, and practical experience. The
competency of teachers, course management, participatory learning, use of ICT, and student
motivation and support collectively shape the overall learning experience. However, teachers
often rate their own teaching practices very positively, which may differ from students’ actual
experiences. This gap between teacher self-assessment and student perception creates
challenges in delivering an optimal and balanced learning environment.

In the area of course management, teachers rate themselves highly in completing the
syllabus on time, maintaining punctuality, planning lessons effectively, and ensuring
classroom discipline. Yet, students’ perceptions of these same aspe?:ts are slightly lower,
indicating that while teachers believe they are providing high-quality course management,
students may not experience it to the same extent. Such discrepancies can lead to
inconsistencies in students’ learning outcomes, engagement, and satisfaction.

Similarly, in practical and participatory learning, teachers give high importance to
discussions, presentations, group work, case studies, problem-solving exercises, and
community-linked learning activities. However, students report slightly lower experiences in
these areas. For example, although teachers perceive that they strongly encourage creativity,
critical thinking, and problem-solving, students’ experiences do not always align fully with
these self-assessments. This suggests that while participatory methods are implemented, the
level of engagement and practical exposure for students may not be consistent across all
activities.

The use of ICT and modern teaching methods also shows discrepancies. Teachers
report frequent use of diverse teaching methods, ICT tools, handouts, lcaming materials, and
fair assessments. While students acknowledge these efforts positively, their experiences are
slightly less than the teachers’ self-evaluation. This indicates that, although resources and
methods are available, accessibility, familiarity, or integration may vary, affecting the overall

effectiveness of ICT-supported learning.
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In terms of student motivation and support, teachers rate themselves highly in
inspiring students, supporting weak learners, creating an inclusive environment, being
available outside the classroom, and boosting student morale and- participation. Nevertheless,
students’ perceptions of these supports are comparatively lower, revealing gaps in how
motivational and supportive efforts are experienced by learners. Such gaps may influence
engagement, confidence, and the development of self-directed learning skills.

Overall, the main problem identified in this study is the gap between teacher self-
assessment and student experiences across course management, participatory learning,
teaching methods, ICT use, and student support. These discrepanc‘les can affect student
engagement, learning outcomes, skill development, and the overall quality of higher
education. There is a need to identify the underlying causes of these gaps, strengthen
participatory teaching methods, enhance ICT integration, and ensure that student support
measures are consistently experienced by all learners. Closing this gap is essential to ensure a
balanced, student-centered, and high-quality learning environment in higher education.
Research Questions

1. How do teachers perceive their effectiveness in managing courses, maintaining
punctuality, and ensuring classroom discipline compared to students’ experiences?

2. To what extent do participatory and practical learning methods, such as discussions,
group work, case studies, and community-linked activities, align with students’
perceptions of engagement and skill development?

3. How effectively are ICT tools, handouts, and diverse teaching methods implemented
from both teacher and student perspectives? .

4. What is the level of student motivation, support, and inclusivity provided by teachers,
and how does it match with students’ experiences?

5. What are the significant gaps between teacher self-assessment and  student
experiences in higher education, and what strategies can be recommended to improve
alignment?

Objectives of the Study

Primary Objective:

To evaluate and analyze the effectiveness of teaching, learning methods, ICT usage,
and student sﬁpport in higher education, highlighting the gaps between teacher self-
assessment and student experiences.

Specific Objectives:
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To assess teachers’ perceptions of course management, punctuality, lesson planning,
and classroom discipline, and compare them with students’ experiences.

To examine the effectiveness of participatory and practical learning methods, such as
discussions, group work, case studies, and community-linked activities, from both
teacher and student perspectives.

To evaluate the use of ICT tools, availability of handouts, and diverée teaching
methods in enhancing learning outcomes, and identify arcas for improvement.

To investigate the level of student motivation, support for weak learners, and the
inclusivity of classroom environment as perceived by teachers and experienced by
students.

To idéntify significant gaps between teacher self-assessment and student experiences
and suggest strategies to improve alignment for better teaching and learning

outcomes.

Limitations of the Study

1

4
The study is limited to a specific group of teachers and students within one institution
or region, which may limit the generalizability of the findings.
It relies primarily on self-reported data from teachers and students, which may be

influenced by personal biases and perceptions.

. Quantitative methods such as questionnaires may not fully capture qualitative aspects

like classroom interactions, mentorship, or informal learning support.

Statistical tools (mean, SD, T-tests) show differences but do not explain the
underlying reasons behind teacher-student perception gaps.

Institutional factors, such as policies, infrastructure, and class size, may affect
outcomes but are not fully explored in this study.

Time and resource constraints limited the sample size, reducing the scope for broader
generalization. '

The study does not include longitudinal observation, which could provide more
comprehensive insights into teaching effectiveness, participatpry learning, and ICT

use over time.
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Chapter 2: Literature Review

In recent years, higher education has increasingly emphasized technology-enhanced
and participatory learning approaches to improve student engagement, interaction, and skill
development. Research on flipped classrooms and project-based learning has shown that such
methods promote creativity, critical thinking, and self-directed learning, while also
encouraging active participation (Baig & Yadegaridehkordi, 2023; Rochimah, Japar, &
Solihatin, 2025). At the same time, studies on ICT integration highlight both its potential and
its challenges: while digital tools can support collaborative learning, diverse teaching
methods, and access to resources, their effectiveness depends heavily on teacher competence,
adequate training, and institutional support (Hassan, 2022; Joshi, 2024; Shahi & Khadka,
2025; Aidoo, 2024; Idowu, 2025; Nhlanhla, 2025). These insights underline the importance
of examining how participatory teaching methods and ICT use interact to enhance learning
outcomes, forming the foundation for the current study.

Baig & Yadegaridehkordi (2023) conducted a systematic review on the flipped
classroom model in higher education. Their study highlighted that flipped classrooms
enhance student engagement, interaction, and self-directed learning. The research also
identified challenges such as teacher preparation and technological limitations. The study
emphasizes that planning and active participation are critical for achieving learning
outcomes. This aligns with the current study’s focus on participatory and practical learning
methods.

Hassan (2022) explored teachers’ perceptions of technology integration in teaching.
Findings revealed that teachers generally value ICT for enhancing student understanding but
face barriers like lack of training and infrastructure. The study suggested that effective ICT
integration requires continuous professional development and institutional support. This
supports the importance of assessing ICT tools and teaching methods in the present study.

Sibagariang et al. (2023) provided both theoretical and empirical insights into ICT in
education. They emphasized that ICT supports diverse learning methods, including
collaborative and problem-solving activities. The study highlighted that students’ digital
literacy and teacher competence significantly influence outcomes. This literature informs the
current research by linking ICT use with participatory learning and skill development.

Rochimah, Japar, & Solihatin (2025) examined technology-assisted project-based
learning for English language learners. The review found that project-based approaches

increase motivation, creativity, and eritical thinking. It also stressed that integration of
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technology can improve practical skill acquisition. These findings relate directly to the
indicators of creativity, problem-solving, and skill development in this study.

Joshi (2024) analyzed barriers to ICT integration in Nepalese higher education. The
study identified limited access to resources, insufficient training, and resistance to change as
major challenges. It suggested that addressing these barriers improves student engagement
and learning outcomes. This is relevant for evaluating the ICT integration component in the
current research.

Nhlanhla (2025) conducted a systematic review on ICT integration in teaching and
learning. The research highlighted that ICT enhances interaction, participation, and access to
learning materials. However, disparities in ICT access may create unequal learning
experiences. This aligns with the current study’s aim to compare teacher practices and
student perceptions regarding ICT usage.

Aidoo (2024) investigated ICT adoption in teacher education programs. The study
concluded that ICT can improve instructional methods, support partfcipatory learning, and
enhance professional development for teachers. It also emphasized the importance of teacher
preparedness for effective ICT implementation. These insights support the study’s focus on
teaching methods, ICT tools, and participatory learning.

Idowu (2025) examined the impact of ICT on teaching and learning in higher
education institutions. Results showed that ICT improves communication, assessment, and
engagement but requires consistent technical support. The study highlighted the need for
both teacher and student competence in ICT. This directly connects to the indicators of
teaching methods, ICT use, and evaluation fairness in the current study.

Shahi & Khadka (2025) explored English teachers’ perceptions toward ICT
integration in EFL classrooms in Nepal. They found that teachers are generally positive
about ICT, but challenges include inadequate training and lack of digital resources. Students’
experiences were reported to be less consistent than teacher perceptions, which mirrors the
teacher-student perception gaps in the current study.

In summary, the reviewed literature consistently highlights that ICT and innovative
teaching approaches, such as flipped classrooms and project-based learning, enhance student
engagement, participation, and skill development in higher education. However, successful
‘integration depends on teacher preparedness, continuous professional development, access
to resources, and institutional support. These studies collectively underscore the importance
of aligning teaching methods, technology use, and participatory practices to improve

learning outcomes, which directly informs the focus and indicators of the present research.




Chapter 3: Research Methodology

Research Design
This study adopts a descriptive and comparative research design to examine the
effectiveness of teaching, participatory learning, ICT integration, and student support at
Durgalaxmi Multiple Campus. The design allows for a systematlc comparison between
teacher self-assessment and student experiences. A mlxed-methods approach was used,
combining quantitative data collected through structured questionnaires with qualitative data
from semi-structured interviews and classroom observations. This approach ensures a
comprehensive understanding of the teaching and learning environment.
Population and Sample
The target population includes all teachers and students enrolled at Durgalaxmi
Multiple Campus during the 2025 academic session. A purposive sampling method was
applied for teachers, focusing on those actively involved in classroom teaching, while
students were selected using stratified random sampling to ensure representation across
different programs and levels. A total of 30 teachers and 250 students participated in the
study, providing comprehensive perspectives on teaching practices, course management, and
learning experiences. ;
Data Collection Tools
Data were collected using a structured questionnaire with, five main sections
corresponding to the study objectives:
a. Teaching and Course Management — course completion, punctuality, lesson planning,
and classroom discipline.
'b. Practical and Participatory Leaming — discussion, group work, case studies,
community-linked activities, creativity, and skill development.
c. Teaching Methods and ICT — use of diverse teaching methods, ICT tools, handouts,
quizzes, and fairness in evaluation.
d. Motivation and Student Support — encouragement, support for weak learners,
inclusivity, availability outside class, and respectful classroom environment.
e. Responses were measured on a 5-point Likert scale ranging from 1 (Completely
Disagree) to 5 (Completely Agree).
- Validity and Reliability
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The questionnaire was validated by campus faculty and subject experts. A pilot test

with 5 teachers and 15 students. Feedback from the pilot also helped refine the wording of

questions to ensure clarity and relevance.

Data Collection Procedure

Permission was obtained from the campus administration prior to data collection.
Questionnaires were distributed in person to all selected participants and collected
after completion.

Semi-structured interviews were conducted in a semi-formal setting, ensuring
participants felt comfortable sharing experiences.

Classroom observations were carried out unobtrusively to record teaching practices,

ICT use, and student engagement.

Data Analysis Techniques

Quantitative data from questionnaires were analyzed using SPSS software.
Descriptive statistics (mean, standard deviation, frequency distribution) were
calculated for each indicator.

Comparative analysis using T-tests assessed the significance of differences between
teacher self-assessments and student perceptions.

Qualitative data from interviews and observations were analyzed thematically to

explain, complement, and contextualize quantitative results.

Ethical Considerations

The study strictly adhered to ethical principles throughout the research process.

Participation was entirely voluntary, and informed consent was obtained from all respondents

before data collection began. To protect the privacy of participants, confidentiality and

anonymity were maintained at every stage of the study. Furthermore, the collected data were

used exclusively for research purposes and were reported only in aggregate form, ensuring

that individual responses could not be traced back to any participant. These ethical measures

ensured the integrity of the study and the protection of all participants involved.

Integration with Study Objectives

This methodology directly addresses the study’s objectives:

. Assessing teacher perceptions of course management, punctuality, and discipline

versus student experiences.
Examining participatory learning methods and their effectiveness from both

teacher and student perspectives.
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3. Evaluating ICT tools and teaching methods to identify gaps and areas for
improvement. .

4. Investigating student motivation, support, and inclusivity, comparing teacher
intention and student experience. ‘

5. Identifying gaps between teacher self-assessment and student perceptions and
recommending strategies for better alignment and improved teaching-learning
outcomes. :

This methodological framework ensures that the study provides robust, reliable, and
actionable findings about teaching and learning effectiveness at Durgalaxmi

Multiple Campus..
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Chapter 4: Data Presentation and Analysis

Table 1

Teaching and Course Management

Section 1: Teaching
and Course

Management

Serial  Question

~~
=
? St
2
o Eh
[ <
g A
< = @ o
= e
No. 5 & 20 g
3 o 5 B 2
[=9 O b5 =) [=9 ‘
£ g = 8 £ . =
o &0 ] = Q < <
Q < ] A &) 1= ] )
& -+ T U = @
1.1 Withinthe 90% 10% 0% 0% 0% 100% 4.9 0.3
stipulated
time T will
complete the
course.

1.2 Punctuality 86.67% 13.33% 0% 0% 0% 100% 4.87 0.34
and timing
Management

1.3 Actionplan 93.33% 6.67% 0% 0% 0% 100% 4.93 0.25
and Follow :
the course

1.4 Disciplinein 100% 0% 0% 0% 0% 100%. 5§ 0
the
classroom

Permanent

Section 1 evaluates teaching and course management, focusing on time management,
planning, and classroom discipline. The first indicator, completion of the course within the
stipulated time (1.1), received very strong positive responses, with 90% of respondents
completely agreeing and 10% agreeing. The mean score of 4.9 and a standard deviation of 0.3

indicate almost unanimous agreement, reflecting that the course is consistently completed on
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The second indicator, punctuality and timing management (1.2), was also highly
rated, with 86.67% completely agreeing and 13.33% agreeing. A mean of 4.87 and SD of
0.34 show that respondents perceive time management practices very positively. This
suggests that classes are conducted punctually and efficiently, contributing to effective
teaching and learning.

The third indicator, action plan and adherence to the course (1.3), received 93.33%
complete agreement and 6.67% agreement, resulting in a mean of 4.93 and SD of 0.25. This
demonstrates strong consensus that the course follows a structured plan and that teaching is
well-organized, allowing learners to experience systematic progression through the
curriculum.

Finally, the indicator discipline in the classroom (1.4) received perfect agreement,
with 100% of respondents completely agreeing. The mean score of 5 and SD of 0 reflect
absolute consensus, indicating that classroom discipline is maintained consistently and
effectively. Overall, the indicators in Section 1 éhow extremely positive perceptions. High
mean scores across all items, ranging from 4.87 to 5, and very low standard deviations
highlight strong uniformity and satisfaction with teaching and cousse management. Time
management, planning, and discipline are perceived as major strengths, indicating that the
course is conducted in a structured, well-organized, and highly disciplined manner.

Table 2

Practical and Participatory Learning

Section 2: Practical &
and Participatory S 8
: 3 >
Learning 5 R
< AL s /\;- o
E 3 = L E
o, D 5 &h o
g & e el GaEe
g g g ST GO B
g <t [sa) ] - = %)
Question
Discussion , 66.67% 3333% 0% 0% 0% 100% 4.67 047
presentation , group .
work
Case study , 63.33% 36.67% 0% 0% 0% 100% 4.63 048

problem Solution

Learning with the 23.33% 76.67% 0% 0% 0% 100% 4.23 0.42
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community

Connecting :

Creativity and 83.33% 16.67% 0% 0% 0% 100% 4.83 037
Critical thinking

Self-employment 36.67% 63.33% 0% . 0% 0% 100% 4.37 0.48
and Skill

development

motivation 3

Section 2 focuses on practical and participatory learning, examining various teaching
and learning activities that promote active engagement, critical thinking, and skill
development. The first indicator, discussion, presentation, and group work, received very
positive responses, with 66.67% of participants completely agreeing and 33.33% agreeing.
The mean score of 4.67 and standard deviation of 0.47 indicate that most respondents found
these collaborative activities highly effective, while the low SD shows consistency in
responses. These activities appear to encourage interaction, knowledge sharing, and
cooperative learning among students.

The second indicator, case study and problem-solving exercises, was similarly well-
received, with 63.33% completely agreeing and 36.67% agreeing, producing a mean of 4.63
and SD of 0.48. This suggests that learners perceive case studies and problem-solving as
valuable for developing analytical skills and applying theoretical knowledge in practical
contexts. These methods help students enhance critical thinking while bridging the gap
between theory and practice. :

The third indicator, learning connected with the community, received slightly lower
but still positive feedback, with 23.33% completely agreeing and 76.67% agreeing. The mean
of 4.23 and SD of 0.42 indicate overall agreement but with some variation in perception. This
suggests that while students recognize the value of community engagement in learning, such
activities may be less frequent or more limited in scope compared to classroom-based
participatory activities. Nevertheless, connecting learning with real-world community
contexts provides practical exposure and enhances social awareness.

The fourth indicator, creativity and critical thinking, received the highest positive
response, with 83.33% completely agreeing and 16.67% agreeing. The mean score of 4.83
and SD of 0.37 reflect strong consensus that the learning environment effectively promotes

innovative and critical thought. These activities likely challenge students to think
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Finally, the indicator self-employment and skill development motivation was also rated
positively, with 36.67% completely agreeing and 63.33% agreeing. The mean of 4.37 and SD
of 0.48 indicate a high level of agreement, though slightly lower than other indicators. This
suggests that while practical learning encourages motivation for entrepreneurship and skill
acquisition, it may not yet be as strongly emphasized or integrated as other participatory
methods. Overall, Section 2 demonstrates that participatory and practical learning strategies
are effectively implemented, with creativity, critical thinking, and collaborative methods
being the most strongly perceived, and community-based learning and skill development
offering opportunities for further enhancement.

Table 3

Teaching Methods and ICT

Section 3:

Teaching Methods o £
i 3
and ICT v 5o
2 ) .
& -~ B
2 3 9 e b
Seri  Question 2 < = o 2
= =y = DR
1 g 8 5 B &
5 g B g g e
No. O < o = 3 N al
= 1 1 1 1 [ o 75}
vy < N ™ — = =
3.1 Different 46.67% 53 0% 0% 0% 100% 4.47 05

33%
teaching '
method used

3.2 ICT tools 46.67% 36.67% 16.67% 0% 0% 100% 4.3 0.74

3.3 Handouts 53.33% 46.67% 0% 0% 0% 100% 4.53 05
and Material
availability

3.4 Quizzes, 50% 43.33% 6.67% 0% 0% 100% 4.43 0.62
homework ,
term papers .

35 In 80% 20% 0% 0% 0% 100% 4.8 0.4
evaluation

Fairness
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Section 3, which focuses on teaching methods and the use of ICT, reveals generally
positive perceptions among respondents, with some variation across individual indicators.
Regarding the use of different teaching methods (3.1), 46.67% of respondents completely
agreed and 53.33% agreed, resulting in a mean score of 4.47 and a standard deviation of 0.5.
This indicates that diverse teaching strategies are widely recognized as effective, with
responses showing moderate consistency and no disagreement. The use of ICT tools (3.2)
received slightly more varied feedback, with 46.67% completely agreding, 36.67% agreeing,
and 16.67% selecting a neutral response. A mean of 4.3 and a higher SD of 0.74 suggest that
while ICT is generally valued, there are differences in accessibility, familiarity, or
effectiveness in its application.

The availability of handouts and learning materials (3.3) was highly appreciated, with
53.33% completely agreeing and 46.67% agreeing. The mean score of 4.53 and SD of 0.5
indicate strong agreement and uniform perception, suggesting that resources adequately
support learning. Assessment activities such as quizzes, homework, and term papers (3.4)
were positively rated as well, with 50% completely agreeing, 43.33% agreeing, and 6.67%
neutral. A mean of 4.43 and SD of 0.62 reflect high satisfaction, though the presence of a
small neutral response shows minor differences in perception of these activities’ frequency or
relevance.

Finally, evaluation fairness (3.5) received the highest level of agreement, with 80%
completely agreeing and 20% agreeing, resulting in a mean of 4.8 and SD of 0.4. This
demonstrates strong consensus among respondents that grading‘ and assessment are
transparent, unbiased, and reliable, reinforcing trust in the evaluation process. Overall,
Section 3 highlights that teaching methods, assessment practices, and resource availability are
positively perceived, with ICT integration showing the most variability and representing an
area for potential enhancement.

Comparative Study of Students and Teachers
Section 1: Teaching and Course Management: This is the teacher's Self assessment And

the student's Satisfaction rating Shows the difference between.

Indicator Teacher  Student  Teacher Student T- Conclusion
Mean Mean SD SD value
1.1 Syllabus 49 4.06 0.3 0.904 4.36 Significant
1.2 4.87 4.096 0.34 0.838 4.24 Significant
Regularity

14
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1.3 With 4.93 4208 0.25 0.945 3.75 Significant

preparation

1.4 Class 5 3.84 0 0.956 6.07. Significant

Discipline

Indicator 1.1) According to the analysis of “Syllabus completion on time”, teachers
have rated themselves highly in completing the syllabus on time. The mean of teachers is 4.9
and SD is 0.3 , which indicates high agreement and consistency among teachers. The mean of
students is 4.06 and SD is 0.904 , which shows some variation in the experience of students.
The difference between the mean of teachers and students is 0.84 and the T-value according
to the T-test is 4.36 , which indicates this difference This confirms that the difference is
statistically significant . This shows that teachers consider themselves to have a high level of
ability to complete the course on time, while students, although positiye, have relatively low
ratings of this ability of the teacher.

Indicator 1.2) “Regularity”, teachers have high confidence in their regularity, with a
Mean of 4.87 and a SD of 0.34. This shows that there is high agreement and consistency in
the experience of regularity among teachers. Students also evaluated the teacher’s regularity
positively , but the Mean of 4.096 confirms that the experience is relatively less than the
teacher’s self-assessment. According to the T-test , the T-value is 4.24 , which is greater than
the critical T , indicating that there is a difference between the teacher’s and the student’s
assessment. It is statistically significant. This shows that teachers perceived themselves to
experience a high level of commitment in their regularity , but students rated such an
experience somewhat lower.

Indicator 1.3) According to the analysis of * Prepared Teaching”, teachers have
rated their ability in prepared teaching highly , with a Mean of 4.93 and a SD of 0.25 . This
shows a high level of agreement and consistency in the experience of prepared teaching
among teachers. Students have also rated the teacher’s prepared teaching positively , but the
Mean of 4.208 confirms that the experience is less than the teacher’s self-assessment. The
student’s SD is higher at 0.945 , which shows that there is some difference in experience
among students in this regard. According to the T-test , the T-value is 3.75 , which is greater
than the critical T , indicating that the difference between the teacher’s and student’s

assessment is significant. It is statistically significant. This shows that teachers have shown a

comparatively low experience.
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Indicator 1.4) According to the analysis of © Classroom Discipline”, teachers
consider themselves to be completely disciplined , with a Mean of 5 and SD of 0 , meaning
that all teachers fully agree and there is no difference between teachers. Students also rated
classroom discipline positively , but with a Mean of 3.84, it seems that the experience is
relatively less than the teachers’ self-assessment. According to the T—te_§t , the T-value is 6.07,
which is extremely large and much higher than the critical T, which indicates that there is a
significant difference between teacher and student assessments. Statistically , this confirms
that the teacher has a high level of confidence in his classroom discipline , while the students
, although positive, have experienced it less according to the teacher's perspective.

Interpretation: The analysis shows that teachers have high self-assessments of their
abilities. Students also have positive experiences , but less so than teachers' self-assessments.
The differences are particularly large in "classroom discipline” and "teaching with
preparation”. This suggests that measures are needed to better balance the experiences of
teachers and students , so that the gap between teachers' self-assessments and students' actual
experiences can be reduced.

Section 2: Practical and Participatory Learning
Section 2: T-test analysis comparing teacher self-evaluation and student satisfaction with

practical and participatory learning is as follows:
L)

Indicator Teacher Student Teacher Student T-value Conclusion
Mean Mean SD SD

2.1 Discussion, 4.67 4.16 0.47 0.946 2.64 Significant

ﬁresentation,

group work

2.2 Case 4.63 4 0.48 0.98 3.16 Significant

Study/Problem

Solving

2.3 Connecting 4.23 4.088 0.42 1.03 0.7 Not

learning to Significant

community / local

examples

2.4 Creativity and  4.83 3.996 0.37 1.056 4.08 Significant
critical thinking / .

Creativity
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2.5 Self- 4.37 3.76 0.48 0.971 3.08 Significant
employment and

skill development

motivation / self-

employment ideas

Indicator 2.1 (discussion, presentation, group work), the teacher mean is 4.67 and the

student mean is 4.16. The T-value is 2.64, which is statistically significant. This shows that

teachers have rated the encouragement of participation in the class highly , while students
have also rated it positively , but less than the teacher's perspective. Indicator 2.2 ( Case
Study/Problem Solving) has a teacher mean of 4.63 and a student mean of 4.0 . T-value 3.16
— significant, which shows a clear difference between teacher and stud.ent experience.

The mean difference in indicator 2.3 (connecting learning with community) is small
(teacher 4.23, student 4.088) and T-value 0.70 — not significant. This shows that teachers
and students have similar experiences in the practice of connecting learning with community.
Indicator 2.4 (Creativity and Critical Thinking), the teacher mean is 4.83 and the student
mean is 3.996. The T-value is 4.08 — significant, which indicates that the teacher has a high
rating in promoting creativity and critical thinking, while the student experience is relatively
low.

Finally , the Mean difference (Teacher 4.37, Student 3.76) and T-value 3.08 —
significant in 2.5 ( Self-employment and skill development motivation) shows that the
teachers have given high priority to motivating students towards skill development and self-
employment , while the students' experience is comparatively less.

Overall conclusion: There is a statistically significant difference in teacher and
student ratings for four of the five indicators in Section 2. Only the “Gonnecting Learning to
Community” indicator does not appear to have a difference. This shows that teachers place a
high priority on classroom participation, creativity, problem solving, and skill development,
but slightly lower ratings on student experience.

Section 3: Teaching Methods and ICT
Section 3: T-test analysis comparing teacher self-evaluation and student satisfaction with

teaching methods and ICT is as follows:

Indicator Teacher Student Teacher Student T-value Conclusion
Mean Mean SD
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3.1 Use different 4.47 4.02 0.5 1.049 212 Significant

teaching methods /

Explicit teaching

3.2 Useof ICT tools 4.3 4.08 0.74 0.913 1.0.3 Not
Significant

3.3 Handouts and 4.53 4.036 0.5 0.941 2.54 Significant

Material Availability /

Reference Materials

3.4 Quizzes, 443 3.988 0.62 1.018 2.03 Significant
Homework, Term

Paper /

Homework/Term

Paper

3.5 Fairness in 4.8 4.136 0.4 0.928 3.6 Significant
evaluation/unbiased ’

evaluation

Indicator 3.1 (use of different teaching methods), the teacher, mean is 4.47 and the
student mean is 4.02. The T-value is 2.12 — statistically significant. This shows that teachers
have given high priority to using different teaching methods. Indicator 3.2 (ICT tool use), the
mean difference is low (teacher 4.3, student 4.08) and T-value 1.03 — not significant. This
shows that teachers and students do not show a significant difference in their experience in
using ICT tools.

Indicator 3.3 (handout and material availability), teacher mean is 4.53 and student
mean is 4.036, T-value 2.54 — significant. This shows that teachers have rated the provision
of reference materials and handouts highly , while student experience is comparatively low.
Indicator 3.4 ( Quiz , Homework , Term Paper) has a Mean difference (Teacher 4.43, Student
3.988) and T-value 2.03 — significant . This indicates that teachers have a positive approach
to assessment and homework provision , but there is less experience in student experience.
Indicator 3.5 (Fairness in assessment), teacher rﬁean 4.8 and student mean 4.136, T-value
3.60 — highly significant. This confirms that teachers have high self-assessment in ensuring
fairness and transparency in assessment. .

Overall conclusion: Four out of the five indicators in Section 3 (3.1, 3.3, 3.4, 3.5) are
T-test significant , except for ICT use. This indicates that teachers rate their teaching methods

;- material availability , homework/term papers and aggessment highly , while student
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experience is somewhat lower. This indicates that improvement measures are needed to
balance teacher and student experience.

T-test values appear significant for the five indicators in Section 4, compared to teacher self-
evaluation and student satisfaction.

Section 4: Motivation and Student Support

Indicator Teacher Student Teacher Student T- Conclusion
Mean Mean - SD SD value

4.1 Encouraging student ~ 4.73 4.208 0.44 0.856 2.97 Significant

motivation / participation

4.2 Poor student support  4.83 3.668 0.37 1.015 : 5.89 Significant

4.3 Inclusive Environment 4.9 4:468 0.3 0.825 27 Significant

/ Inspirational Role

4.4 Availability outside of 4.67 3.8 0.47 0.938 4.54 Significant

class

4.5 Morale and 4.8 4,184 0.4 0.833 3.65 Significant

Participation Cooperation

/ Respectful Behavior

Indicator 4.1 (Student Motivation), the teacher mean is 4.73 and the student mean is
4.208. T-value 2.97 — statistically significant. This indicates that teachers have rated the
level of student motivation high , while student experience is somewhat low. Indicator 4.2
(Weak student support), the teacher mean is 4.83 and the student mean is 3.668. T-value is
5.89 — highly significant. This indicates that teachers have given high priority to providing
support and guidance to weak students , but there is a large gap in studgnt experience.

Indicator 4.3 (Inclusive environment / Motivational role), the mean difference
between teachers is 4.9 and students is 4.468, T-value 2.70 — significant. This shows that
teachers are striving to maintain an inclusive and positive classroom environment.

Indicator 4.4 (availability outside the classroom), teacher mean is 4.67 and student
mean is 3.8, T-value is 4.54 — significant. This indicates that teachers believe in being
available to students outside the classroom , but students have somewhat reduced the
experience. Indicator 4.5 (morale and participation support / respectful behavior), teacher

mean 4.8 and student mean 4.184, T-value 3.65 — significant. This indicates that teachers

have made positive self-evaluations in terms of increasing student morale and participation.
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Overall conclusion: There is a statistically significant difference between teacher and
student experience across all indicators in Section 4. Teachers rated ‘their motivation, poor
student support, inclusive environment, availability outside the classroom, and morale and
participation support highly, while students rated their experience somewhat lower. This
suggests that improvement measures are needed to balance the teacher and student
experience.

Analysis of Open-ended Questions
1.  What similarities and differences did you find between your self-assessment and
student feedback?

In our (Teachers) self-assessment, we rated ourself highly on completing the syllabus
on time, maintaining classroom discipline, and teaching with proper preparation. Students
also gave positive feedback on these aspects, but their ratings were slightly lower than my
self-assessment. Differences were particularly noticeable in classroom discipline, student
participation, and Q&A activities. This indicates that while both teachers and students
perceive teaching positively, there is a gap in actual classroom experiences. Students
sometimes reported less engagement or relevance in certain activities. This reflects the
difference between teacher perception and student experience. we realized that it is common
to have higher self-assessment scores compared to student feedback. Reducing this gap
requires structured feedback mechanisms and more interactive classroom practices. Overall,
aligning teacher self-assessment with student experiences is crucial to improve teaching
effectiveness.

2. What are your major teaching strengths and areas for improvement?

Our (Teachers) main teaching strengths include completing the syllabus on time,
punctuality, well-prepared lesson plans, and maintaining classroom discipline. These
strengths help students gain confidence and clarity in their learning process. Areas for
improvement include increasing student participation, enhancing the effective use of ICT
tools, and promoting participatory and project-bésed learning. Further attention is needed to
support weak students and provide individualized guidance. Incorporating community-based
learning activities could improve practical experience and social awareness. Developing
students’ critical thinking and creativity also requires additional time and resources.
Maintaining strengths while addressing these areas will enhance overall learning outcomes
and student satisfaction. Focused efforts on these improvement areas are necessary to

maximize the effectiveness of teaching.
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3. What innovative methods or changes would you like to implement in the future to
improve learning effectiveness?

In the future, Our (Teachers) plan to incorporate more group work, presentations, and
project-based learning. These methods will help students develop practical problem-solving
skills and creative thinking in addition to theoretical knowledge. We aim to use ICT tools
more actively and interactively to enhance digital literacy. Learning connected with the
community and real-life examples will increase practical exposure. We also intend to include
creative challenges to boost student motivation and innovation. Digital platforms will be
utilized for self-study and self-assessment. Strengthening group collaboration and student
interaction is another goal. These methods are expected to improve learning effectiveness,
student engagement, and overall skill development.

4. How can the campus support your professional development?

The campus can support professional development by providing ICT training,
workshops, and professional development programs. Structures to enhance research skills,
innovative teaching methods, and lesson preparation would be valuable. Peer evaluation and
regular feedback mechanisms can help improve teaching practices. Provision of teaching
tools, resources, and instructional materials will support quality education. Administrative
and environmental support from the campus can focus on improving both teacher and student
outcomes. Conferences, seminars, and research collaboration opportunities will promote
professional growth. Overall, campus support enhances teacher competence and contributes
to long-term benefits for both teachers and students.

5. What are your personal teaching goals for the upcoming semest‘er or academic year?

The upcoming semester, my goal is to increase student participation and engagement.
Our (Teachers) aim to use ICT tools more effectively to enhance interactive learning.
Creating an inclusive classroom environment where all students feel equally involved is a
priority. We will focus on providing individual guidance and supporting weaker learners.
Emphasis will be given to group work, projects, and presentations as primary teaching
methods. Strategies will be implemented to enhance students’ critical thinking, creativity, and
self-motivation. We will continue to maintain punctuality, complete the syllabus on time, and
ensure classroom discipline. Teaching methods will be adjusted based on student feedback
and assessment results. Achieving these goals will improve both teaching quality and learning

effectiveness.
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Chapter 5: Conclusions and Recommendations

Conclusions

The study conducted at Durgalaxmi Multiple Campus reveals a generally positive
perception of teaching and learning effectiveness among both teachers and students. Section 1
of the analysis shows that teachers demonstrate high competence in course management, time
management, preparation, and classroom discipline. While students also rate these aspects
positively, their feedback is slightly lower than teachers’ self-assessments, indicating minor
gaps in perception and experience. Section 2 highlights the effectiveness of practical and
participatory learning, with group discussions, presentations, case studies, creativity, and
critical thinking being well-received. However, learning connected to community activities
and self-employment skills shows room for further enhancement. Section 3 indicates that
diverse teaching methods, availability of learning materials, quizzes, and fair evaluation are
well implemented, though ICT integration varies and requires improvement. Section 4
identifies a significant difference between teacher and student ‘experiences regarding
motivation, support for weak learners, inclusivity, availability outside class, and morale.
Teachers consistently rate their efforts higher, suggesting the need to better align student
experiences with teacher intentions. -

The comparative analysis using T-tests confirms statistically significant differences in
most indicators, particularly in classroom discipline, prepared teaching, creativity, and
support for weak students. Overall, the study demonstrates that while teachers at Durgalaxmi
Multiple Campus maintain high standards and dedication, students’ experiences sometimes
reflect less engagement or practical exposure. The findings emphasize the need for improved
participatory learning strategies, more effective ICT use, community engagement,
individualized support, and mechanisms to ensure alignment between teacher self-perception
and student 'experiencc. By addressing these gaps, the campus can enhance overall teaching
effectiveness, student engagement, skill development, and learning outcomes.
Recommendations !

¢ Strengthen participatory learning activities, including discussions, presentations, and
group work, to increase student engagement.
e Integrate more case studies and problem-solving exercises to improve analytical and

critical thinking skills.

both teachers and students.
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Increase practical exposure through community-based learning, internships, and real-
world projects.

Promote creativity and critical thinking by incorporating innovative teaching methods
and interactive classroom activities.

Provide additional support and guidance for weaker students, including remedial
classes and mentoring. ¥

Ensure inclusive classroom practices that encourage participation from all students.
Maintain punctuality and adherence to the course schedule while monitoring student
progress,

Improve availability of handouts, reference materials, and digital resources to support
learning.

Regularly review and refine assessment strategies, including quizzes, homework, and
term papers, to maintain fairness and effectiveness.

Develop teacher training programs focused on innovative pedagogy, ICT integration,
and student-centered learning approaches.

Establish structured feedback mechanisms to reduce the gap between teacher self-
assessment and student experience. :

Encourage self-employment and skill development activities to enhance employability
and entrepreneurship among students. s

Organize workshops and seminars for professional development and peer learning
among teachers.

Use digital platforms and online tools for self-study, collaborative learning, and
continuous assessment.

Monitor and evaluate teaching and learning effectiveness regularly to ensure ongoing
improvement.

Foster a respectful and motivating classroom environment that enhances student

morale, participation, and cooperation.
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